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Abstract

Dr. B.R. Ambedkar’s educational philosophy is best understood as a normative theory of human emancipation in which education functions
simultaneously as

). A method of critical consciousness,

if). An institutional guarantee of equal citizenship, and

iii). A social technology for dismantling caste-based domination.

This paper reconstructs Ambedkar’s educational philosophy by synthesizing his writings, speeches, and constitutional thought, and by locating
his educational commitments within a larger framework of democratic ethics—liberty, equality, and fraternity. Using qualitative interpretive
analysis of primary texts (e.g., Annihilation of Caste, States and Minorities, and key constitutional provisions), the study identifies four pillars of

Ambedkar’s educational theory:
i). Education as liberation from graded inequality;

if). Education as democratization of public reason and civic competence;

iii). Education as a state obligation grounded in social justice; and

iv). Education as moral formation oriented to fraternity and dignity rather than mere credentialism.

The paper further argues that Ambedkar anticipates contemporary debates on inclusive schooling, affirmative action, and the political economy
of education. Finally, it proposes a policy-and-pedagogy agenda for “Ambedkarite education” in the 21st century: anti-caste curriculum,
institutional accountability, distributive justice in financing, and democratic school cultures.

Keywords: Ambedkar, educational philosophy, caste, social justice, democratic education, emancipation, equality, constitutionalism, critical

pedagogy.

1. Introduction

Educational philosophy in modern democracies often
oscillates between two purposes: building individual
capabilities (human capital) and forming civic agency
(democratic citizenship). Ambedkar’s educational thought
refuses this separation. For him, education is inseparable from
the struggle against caste, the production of equal citizenship,
and the ethical project of fraternity. In societies structured by
hierarchical social orders—especially “graded inequality”—
education cannot be treated as neutral. It must be designed as
an emancipatory force capable of transforming both persons
and institutions.

Ambedkar’s life itself dramatizes education’s political
meaning: education as a pathway from imposed social
exclusion to public leadership, and education as a collective
strategy for historically oppressed communities. While
popular representations often reduce Ambedkar to
inspirational slogans, a Scopus-oriented scholarly approach
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requires a rigorous reconstruction of his underlying
educational philosophy—its assumptions, aims, institutional
design, and ethical commitments—grounded in primary
sources and credible secondary scholarship.

This paper addresses three research questions:

What is the conceptual structure of Ambedkar’s educational
philosophy as derived from his writings and constitutional
thought?

How does Ambedkar connect education to democracy, social
justice, and anti-caste transformation?

What contemporary implications follow for pedagogy,
curriculum, governance, and educational policy?

2. Literature Review: Ambedkar, Education and Social
Transformation

Scholarship on Ambedkar highlights his multi-dimensional

role as jurist, political philosopher, economist, and anti-caste

leader, emphasizing that his modernism is anchored in

<683 >



IJRAW

institutional redesign rather than moral appeals alone.

Jaffrelot’s analysis shows Ambedkar’s systematic critique of

caste as a political and social regime and his strategic

emphasis on rights and institutions (Jaffrelot, 2005).

Zelliot’s work on the Ambedkar movement underscores

education’s centrality in Dalit assertion, mobility, and

collective identity formation (Zelliot, 1992). Omvedt

interprets Ambedkar as a thinker of “enlightenment” and

democratic rationality, linking social emancipation to modern

knowledge and institutional equality (Omvedt, 2017).

Within education studies, Ambedkar is increasingly framed

alongside global traditions of emancipatory pedagogy and

social-justice education, yet gaps remain:

i). Many studies are celebratory rather than analytic;

i1). Primary texts are cited selectively; and

iii). Ambedkar’s constitutional design is not consistently
integrated into educational philosophy.

This paper addresses these gaps by treating Ambedkar’s
educational thought as a coherent normative theory whose
“policy arm” is visible in constitutional directives and whose
“pedagogical arm” is visible in his anti-caste epistemology.

3. Methodology

3.1. Research design

The study uses qualitative interpretive textual analysis to
reconstruct Ambedkar’s educational philosophy from primary
texts and contextualize it using established secondary
scholarship.

3.2. Corpus (Primary Sources)

The analysis draws on:

o Annihilation of Caste (Ambedkar, 1936/1937), as a
foundational critique of caste and social reform.

o States and Minorities (Ambedkar, 1947), as a
constitutional blueprint for rights, protections, and state
obligations.

o Thoughts on Linguistic States (Ambedkar, 1955), for his
approach to language, culture, and rational statecraft.

o Constitutional directives relevant to education and social
justice, especially Articles 45 and 46 (Directive
Principles of State Policy).

e  Collected volumes of Ambedkar’s writings and speeches
curated by official institutions, used here primarily as
authoritative archival support.

3.3. Analytic procedure

Texts were coded for recurring concepts and arguments
related to education: freedom, equality, fraternity, dignity,
rationality, institutional guarantees, anti-caste critique, and
civic agency. Codes were clustered into themes and then
synthesized into a four-pillar model of Ambedkar’s
educational philosophy.

3.4. Limitations

This paper focuses on conceptual reconstruction rather than
quantitative evaluation of educational outcomes. It also
prioritizes Ambedkar’s normative and institutional arguments,
not an exhaustive intellectual biography.

4. Theoretical Frame: Education Under Conditions of
“Graded Inequality”

Ambedkar’s most distinctive contribution to educational

philosophy lies in his diagnosis of caste as a system that does

not merely distribute resources unequally, but produces
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unequal persons—by assigning differential dignity, rights, and
epistemic authority. Education in such a society is never
purely pedagogical; it is political. If caste controls access to
literacy, cultural capital, occupations, and public space, then
education becomes the primary mechanism through which
either hierarchy is reproduced or equality is instituted.

This leads to a crucial Ambedkarite premise:

Educational justice is not only equal access to schooling; it is
the transformation of social relations that make equal
schooling meaningful.

Hence, Ambedkar’s educational thought must be read as

i). An anti-caste theory of social power,

ii). A democratic theory of citizenship, and

iii). A constitutional theory of state obligation.

5. Findings: Four Pillars of Ambedkar’s Educational
Philosophy

5.1. Education as liberation from caste domination
Ambedkar’s argument in Annihilation of Caste is not limited
to condemning discrimination; it identifies caste as a
comprehensive regime of social control sustained by religious
sanction, endogamy, and social separation. From this
standpoint, education has a liberation function: it equips
oppressed groups with literacy, critical reasoning, and the
capacity to challenge legitimating ideologies.

An Ambedkarite approach rejects “social harmony” narratives
that ask the oppressed to adjust. Instead, education must
cultivate the ability to interrogate authority and inherit social
norms. This is why Ambedkar’s educational vision aligns
with what contemporary theorists call critical social
knowledge: knowledge that reveals how power operates
through institutions and culture.

Implication: Education systems that avoid caste discussions
in curriculum, teacher education, and institutional
accountability violate the emancipatory purpose of education
in Ambedkar’s framework.

5.2. Education as democratization of public reason and
civic competence

Ambedkar’s political ideal is democracy not merely as an

electoral procedure, but as a way of life grounded in equality

and mutual respect. In this sense, education must produce

citizens who can participate in public reasoning and collective

decision-making.

This Civic Dimension has Three Components:

e Reason and Evidence over Inherited Status: A
democratic public sphere requires that arguments count
more than birth.

e Civic Competence: literacy, constitutional awareness,
and the ability to organize collectively.

e Institutional Literacy: understanding rights, state
structures, and how to claim entitlements.

Ambedkar’s popular call—often summarized as “educate,
agitate, organize”—signals this sequence: education enables
critique; critique fuels collective action; collective action
builds institutions. Accounts discussing this slogan emphasize
its role as a practical triad guiding emancipation through
knowledge and organization.

Implication: Ambedkar’s civic educational philosophy
supports robust constitutional literacy, debate culture, and
student participation—rather than authoritarian classroom
models and rote memorization.
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5.3. Education as a State Obligation Rooted in Social
Justice
Ambedkar’s educational philosophy is not only about
individual uplift; it is about the duty of the state to create
conditions for equal citizenship. This is visible in
constitutional directives relating to education and the
protection of historically oppressed groups.
Article 45 historically directed the state to provide free and
compulsory education for children (later modified toward
early childhood care and education), marking education as a
foundational state responsibility.
Article 46 directs the state to promote with special care the
educational and economic interests of weaker sections,
particularly Scheduled Castes and Scheduled Tribes, linking
education explicitly to social justice.
Ambedkar’s earlier constitutional blueprint States and
Minorities similarly frames protections and entitlements as
necessary correctives to structural domination.
This state-centered view resists approaches that treat
education as primarily private consumption. Under caste
inequality, leaving education to markets tends to reproduce
privilege. Ambedkar’s framework therefore justifies
redistributive financing, affirmative action, and enforceable
institutional duties.
Implication: “Equal opportunity” rhetoric is insufficient
unless backed by targeted support, public provisioning, and
enforceable  obligations—especially for  communities
historically excluded from education.

5.4. Education as Ethical Formation toward Fraternity
and Dignity
Ambedkar’s educational philosophy includes a moral core:
education must cultivate dignity, self-respect, and fraternity.
Democracy requires not only equal rights but social relations
that treat persons as equals. Where caste creates stigma and
“untouchability,” education must dismantle internalized
inferiority and normalize equality in everyday life.
This ethical formation is not moralism; it is democratic ethics.
It aims at a culture where people can live together without
hierarchy. In policy terms, this requires anti-discrimination
enforcement and inclusive institutional cultures; in pedagogy,
it requires classroom practices that prevent humiliation,
segregation, and biased evaluation.
Implication: Teacher education becomes central: educators
must be trained to recognize caste dynamics, prevent
discriminatory practices, and foster dignity-centered learning
environments.

6. Discussion: Ambedkar’s Relevance to Contemporary
Educational Debates.

i). Curriculum: anti-caste knowledge as foundational, not
optional. Ambedkar’s critique implies that curricula must
explicitly address caste and social power, not merely
celebrate diversity. Avoidance reproduces ignorance, and
ignorance  sustains  hierarchy. An  Ambedkarite
curriculum would include: histories of caste and anti-
caste struggles, constitutional values and rights literacy,
critical social science methods (evidence, argumentation),
ethics of fraternity and dignity.

ii). Governance and Accountability: Institutions Matter:
Ambedkar’s thought repeatedly emphasizes institutional
design. For education, this points to: transparent anti-
discrimination grievance systems in schools and
universities, monitoring of exclusionary practices
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(tracking, segregation, biased discipline), enforcement of
constitutional commitments to educational inclusion.

iii). Distributive Justice: Financing and  Access:
Ambedkar’s  state-obligation  framework  supports
progressive public financing, scholarships, hostels, and
targeted academic support for first-generation learners. It
also supports affirmative action as a corrective to
inherited disadvantage—mnot as a “charity” but as
democratic repair.

iv). Language, Region, and Democratic Statecraft: In
Thoughts on Linguistic States, Ambedkar engages
questions of language and state formation with an
institutional-rational lens. While not an education
treatise, it informs educational policy debates on
language of instruction, cultural inclusion, and federal
arrangements—by urging careful design that balances
identity with administrative rationality.

v). Ambedkar and the Modern Right to Education
Agenda: India’s later legal-institutional trajectory toward
guaranteeing schooling (e.g., the Right of Children to
Free and Compulsory Education Act, 2009) reflects the
broader constitutional commitment to education as a
right-like  entitlement. Government documentation
explains the RTE’s core guarantee for children aged 6-14
years and norms for elementary education. While
Ambedkar did not author the 2009 Act, his educational
philosophy—especially state obligation and social

justice—offers a normative lens to evaluate
implementation: ~ whether schooling is genuinely
inclusive, adequately funded, and free from
discrimination.

7. Toward an “Ambedkarite” Model of Education: A
Synthesis

Based on the four pillars, this paper proposes a synthesis

suitable for contemporary research and policy design.

e Emancipatory Aim: Education must dismantle caste
domination and enable critical consciousness.

e Democratic Aim: Education must cultivate civic
competence and public reason.

e Institutional aim: The state must guarantee educational
access and targeted support as democratic repair.

e [Ethical Aim: Education must build fraternity—equal
social relations and dignity in everyday life.

This model is not merely philosophical; it yields testable and
implementable priorities: curriculum reforms, teacher
training, financing, governance, and anti-discrimination
mechanisms.

8. Conclusion

Ambedkar’s educational philosophy is a rigorous, integrated
theory of emancipation through knowledge, rights, and
institutions. It treats education as the pivot connecting
personal transformation to social reconstruction. Under caste-
based graded inequality, education cannot be neutral: it either
reproduces hierarchy or builds democracy as a way of life. By
reconstructing Ambedkar’s educational thought through
primary texts and constitutional commitments, this paper
demonstrates that Ambedkar anticipates many contemporary
concerns in social-justice education—structural inequality,
inclusive institutions, democratic citizenship, and dignity-
centered pedagogy.
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